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“Nothing has more impact on a child’s achievement than the quality of teaching they receive”
Dame Sally Coates Chair of the independent review of teachers’ standards

Introduction

This Teaching and Learning Policy outlines our firm commitment to providing high-quality education and
fostering an environment that promotes deep learning across all subjects, as outlined in the 2014 National
Curriculum for England. This document is designed to guide teaching practices, inform curriculum delivery,
and enhance the learning experience for every child in our school.

We hold learning in equal measure to teaching and this includes placing responsibility for learning in the
hands of children, so they develop a self-motivated approach to learning where they have acquired skills
that will help them acquire knowledge and skills as they move through their lives.

We are fortunate to have strong teachers who demonstrate excellent subject knowledge and possess great
expertise in pedagogy. However, it is imperative to acknowledge that this does not mitigate the necessity for
ongoing refinement and honing of teaching and learning practices. In an ever-evolving educational
landscape, the pursuit of marginal gains is vital, enabling St Nicholas at Wade to sustain and enhance its
performance. By fostering a culture of continuous improvement and reflective practice, we empower our
educators to ‘be the best they can be’ in complete alignment with our expectations on children.

Aims

The single most important aim of this policy is to continue the drive to improve the quality of teaching and
the quality of learning, and therefore pupil achievement. This document will assist teachers in our school to
become the most effective practitioners they can be by using principles established from evidence-based,

best practice research, cognitive science, and experience. So that all learners make good progress including
those with SEND.
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It will ensure consistency of approach across the school and establish “Outstanding Practice”.
It gives all staff clear guidelines of agreed expectations. It sets a benchmark for future monitoring. It enables
specific target setting for individual members of staff, linking to staff appraisal.

Teaching and Learning Strategies

‘Be The Best You Can Be’

Like the wise builder, we will build on solid rock. We will fix our focus on what children need to be successful
learners and well-rounded young people who will thrive in the world today. We will not get drawn into fads,
but will evaluate what we do well and where we can improve using evidence-based research and our own

professional expertise.” Taken from the School’s SDP 2024-2025

Teaching practice at St Nicholas at Wade is guided by Rosenshine’s Principles of Instruction. This invaluable
framework fosters a consistent approach that enhances instructional quality and efficacy. Rosenshine'’s
framework serves as an essential reference point for reflective practice, where teachers continuously
evaluate and refine their instructional methods. In doing so, they are better equipped to meet the diverse
needs of pupils. All teachers’ performance appraisals include a self-chosen target from one of the principles.
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THE pRlNClpLES OF |NSTRUCT|0N At St Nicholas we have taken our time to consider the

R R T TR TR e o SRR R principles and reflected on how we can ensure that they

This poster s frorm the wark of Barak Rosenshine who based these tan prciples of matruction inform planning and delivery so that all learners reach their
and suggested classroom practices on: . . I

® research on how the brain scguires and uses new information potential. Through this lens, lesson will include:

» research on the classroom practices of those leachers whose students shaw the highest Gans

» findings from studies that taught learning strategies to students, e

e A daily review known at St Nicholas as Rapid Retrieval
(Maths and English) or Sticky knowledge (the wider
Curriculum)

e New material in small steps, with teachers ensuring
that each step is mastered before moving on.

e Asking gquestions that elicit understanding, prompt
thought and stretch pupils. TTYP (Talk to your Partner)

e Teachers model work in real time, including the use of
visualisers. They think out loud, making each step clear.
(1do)

e Partner Practice and TTYP (Talk To Your Partner), Guides
the pupils in practicing. (We do)

e Teachers use ALF (Assessment for Leorning) to check
understanding

e Children have a high rate of success, with enough
errors to demonstrate challenge

e Scaffolds and adaptive teaching ensure that all
children are able to achieve good outcomes

e Children have opportunities to practice independently,
enough time is given to this to allow for ‘overlearning’
(You do)

e Both formative and summative assessment inform
future planning. There is suitable time between learning
and assessment to ensure knowledge has stuck
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Daily Review

At St Nicholas at Wade, all lessons are designed to incorporate
opportunities for reviewing and retrieving prior learning. This
practice encompasses both newly acquired knowledge and '
previously taught content, enabling students to make meaningful Q D o
connections and reinforce their understanding. By systematically ,'y e Sl
revisiting prior themes, we foster a deeper comprehension of the
subject matter, thereby enhancing the overall learning ::": ,'":_'":_: :'-,E:'a'
experience and promoting long-term retention of information. |
Some examples of daily review:

Short-term to Long-term Memory
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New material in small steps
Utilising principles of cognitive load theory, learning is effectively

Cognitive Load Theery segmented into manageable chunks. The complexity of each concept
"“;'m,,"“‘ dictates the specific steps taken, alongside the prior knowledge
Aahi possessed by pupils to facilitate connections with new information. This
approach ensures that lessons are suitably pitched, thereby
mMaintaining an appropriate pace that supports optimal understanding
and engagement. We recognise that children have limited
Kb e wlp sy i CONCENtration spans, especially in the lower years. Periods of input are
with current info) Astracting nlel
’ kept short, punctuated by rehearsal activities.
QuestiOning [Because we care... ]
Teachers strategically employ questioning techniques to assess students' SYRRE 15 o Som IRy S 3hoot?
understanding. (TTYP) Partner talk, also serves as an effective method for allowing all ’
children to answer the question. They can rehearse and consolidating knowledge ready \ ( )

to have an answer. This collaborative approach not only encourages synthesis of
information but also deepens understanding, as pupils articulate their thoughts and
challenge each other’s perspectives, ultimately enhancing their educational experience.
Children responding have sentence openers that promote oracy. These scaffolds help
children to challenge respectfully, add and build on others’ ideas and express
themselves clearly.

:’:::'::::dr / In my\ Ihave a different Building ﬂ;iwhut
‘ | : 1 ou’re saying...
that before... BQXporienczej PefSMG on y g
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Providing models and Scaffolds

Rosenshine found that more successful teachers dedicated significant time to modelling, working through
examples, and articulating their thought processes. At St Nicholas at Wade, educators embody this
approach by carefully narrating their cognitive strategies during the 'l do’ phase of learning. We provide
temporary scaffolds to ensure that all children can access the learning environment effectively, fostering
inclusivity and enabling each pupil to achieve their full potential. These can be whole class or individual and
personalised.

Guide Student Practice

Peer tutoring has been demonstrated to be a highly effective method for aiding children in retaining
knowledge, as evidenced by the Education Endowment Foundation (EEF). In our instructional approach, we
utilise Partner Practice during the 'We do’ phase, providing children with the opportunity to consolidate and
embed new concepts and knowledge to their long-term memories.

Partner Proctice o
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Obtain a high success rate

We want to encourage more:

Motivate Direct Shape the Path Productive classroom High Quality Work Kindness
Praise, positive recogni- Provide clear explana-  Provide scaffold habits ~\ vy v
gg:\ief%;fgrtt and tions and modelling Prevent disruption Q> & Y

Give short clear instruc- 3 ‘ l . ‘

Provide lots of practice tions (consider pictorial Break down learning

Purpose, explain the prompts) :C‘tok:r:a: Zhl:nk:tart Narrate the story of their success, focusing on what they could control
importance of the work Have a clear outcome in thg wclark a0

Passion, model excite- n};‘:g that you can artic- Tell parents Tell parents Tell parents
u

ment for Iearning Share with class/ staff (blue) Share with class/ staff (blue) Share with class/ staff (blue)
A h | : ‘
Participation, lots of Show an example of

Values Campion certificate  Values Campion certificate ~ Values Campion certificate
what excellence looks

ppportunity for like In class rewards In class rewards In class rewards
involvement ) . House points/stickers House points/stickers House points/stickers
Narrate th_at success is fGé;Sg‘aTkew and useful Headteachers Award Headteachers Award Headteachers Award
due to their efforts Feedback Feedback/ marking Feedback

These images taken for our Behaviour strategy show our commitment to setting children up for success as
well as recognising it because we understand that success breads motivation. Children show resilience in
their learning knowing that learning is hard and they will make errors — this is ‘Expected, respected and
corrected’

Independent practice

In the "You do’ phase, providing time for independent practice is essential, allowing children to overlearn key
concepts. This process ensures that working memory is not overloaded, enabling learners to recall material
automatically. Such an approach enhances retention and fosters a deeper understanding of the subject
matter.
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By Adopting this whole school approach to teaching and learning we aim to:

e Ensure consistency of T&L in each classroom

e Enable teachers to feel confident in an approach that is rooted in evidence, allowing them to be the
‘best they can be’

e Give the children the skills they require to become effective learners

» Provide opportunities for pupil collaboration and high-quality discourse

e Achieve deep understanding, by helping children connect new knowledge with existing knowledge so
they are fluent and competent

e Deliver academic excellence and ensure knowledge sticks in the long-term memory

» Allow children to become confident and interested learners, actively engaged in their own learning

e Develop children’s own sense of self and respect for others

o Develop our values Courage, Resilience, Honesty, Kindness and Be the Best You Can Be

e Be true to our vision in ensuring that everything done is ‘Bulilt on the solid rock'.

Classroom Environment
In fostering an effective learning environment, classrooms must be maintained in a tidy and organised
manner, free from clutter, thereby exemplifying our commitment to caring for our environment. Essential
resources should be readily accessible to enhance the learning experience.
e The Maths working wall must reflect the current area of mathematics being taught, incorporating
relevant strategies, models, and vocabulary to support student understanding.
o Literacy washing lines should develop comprehensively across the phases of imitate, innovate and
independence. Showcasing elements such as story maps, shared writing, tool kits, and pertinent word
or phrase banks to scaffold learning effectively.
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e Connected Curriculum knowledge organisers are displayed for reference and vocabulary and
knowledge is displayed under the subject specific banners using agreed colours to reinforce children'’s
understanding of how discrete subjects are connected

e Children’s work is high quality, celebrated and displayed

e The current Heartsmart theme and associated value is displayed — children’s work, thoughts and ideas
are evident on the board and in big lbooks

e Zones of Regulation signage is obvious and at child height

o Class prayer and reflection area is accessible to children

Outstanding Outstanding Outstanding
Leqrnlng Teachlng SUppOI‘t
All pUp"S are engaged v Teachers display excellent v Culture developed within
subject knowledge to the school community and
and motivated inspire and challenge with parents that school is a
pupils. valuable and worthwhile
v' Content of lessons is experience.
relevant, imaginative and v’ Parents work alongside the
interesting. school to support learners.
v' All stakeholders have high
aspirations for pupils.
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v

Regular opportunities for
offsite learning should be
provided.

Opportunities to learn from
external experts visiting
school should be provided.
Work is appropriately
differentiated for all
learners, ensuring sufficient
challenge and high
expectation.

Pupils have opportunities to
work both independently,
collaboratively and in small
focussed groups.

Cross curricular and subject
based study are provided
with reference to schemes
of work provided by subject
leaders.

Lessons are well resourced
with resources accessible
to pupils.

v Pupils are praised and

rewarded and have a sense

of achievement both at
home and in school.

v ICT is used effectively to
support learning.
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v

Pupils are taught how to
appropriately select their
own resources to support
their learning.

The choice of resources
both supports
understanding and
promotes sufficient
challenge

The learning environment is
well organised to support
and inspire pupils.

All pupils make
excellent progress
within a lesson or
across a series of
lessons.

Teachers have high
expectations of all pupils.
Shared learning objectives
and success criteria with
constructive feedback
mean that pupils know
when they have made
progress and develops
independence.

v Pupils who are not making

progress are quickly
identified and interventions
put in place to close the
gap.

Staff delivering interventions
keep accurate data on
entry and exit criteria to
mMeasure impact.
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v

Teachers have a clear
understanding of how
learning will build up both
within a lesson and across
a series of lessons.
Teachers keep accurate
records of pupils’ progress
and use these to inform
planning.

Pupils are provided with
opportunities to excel in all
areas according to their
individual talents and
abilities.

Children are encouraged to
reflect on what has been
learnt and what is yet to be
learnt.

Pupil progress can be
evidenced in books, end of
unit projects and through
discussion with pupils.

v' Challenge is an expectation

for all pupils across the
curriculum.

IEPs are built for every child
with SEND with small goals
that are pertinent to that
child a gateway to the next
steps — these are built with
the child, parent and
teacher.
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Pupils believe they can
succeed and know
what is required to do
SO.

v

v

A culture of growth mindset
is embedded into school life
Shared learning objectives
and success criteria, mean
that pupils know what they
need to do to succeed and
make progress.

Discussion with individual
pupils helps to address
misconceptions.

Pupils can explain
confidently and clearly
what they have learned
and why.

Meaningful marking and
feedback ensures pupils
know where they need to
improve and how to do so.
Pupils are given regular
opportunities to respond to
feedback.

Modelling of skills by adults
informs learning.

v' TA's able to model skills and

consider success criteria
with pupils.

Parents have high
aspirations for their
children.

Pupils encourage each
other.
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There is a gOOd pace v Teooher§ pitch work v LSAs are vigilant to children
. . appropriately. who may need support
to pupils learning v Resourses are ready and v’ LSAs mirror B4L
available expectations.

v' Transitions are tight due to v Involvement cards
consistent strategies (1,2,3 v' Any interruptions are
and stop signal etc...) managed effectively.

v Teachers have high
expectations of all pupils.

v’ Lessons move at a good
pace.

v Expectations are high and
time targets are signalled
throughout the lesson.

v Learning is chunked with
mini plenaries used
effectively to assess
learning.

v Classroom displays provide v

Pupils are able to work
independently and
collaboratively and

chances to celebrate
learning

Displays support and
scaffold learning.

Classroom displays scaffold
learning through,
vocabulary, punctuation,
number bonds, tables,
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their efforts are v Class rules clearly timelines, working walls, and
displayed. areas for reflection.
celebrated. v Visual timetables are Parents attend school
evident and consistent events and celebrate their
across the school. child’s achievements.
v Planning ensures Pupils are prepared to work
opportunities for | do with others.
(teacher), we do (Partner
Practice), You do
(independent)
v Pupils are able to work
successfully both with and
without supervision.
Sufficient Chollenge v Wo.rk is. thoroughly planhed TA's are well informed
taking into account pupils prepared and utilised.
ensures new prior learning and is Support is given at home
knowledge, skills or properly adapted. with homework. .
v' The teacher ensures good Challenge questions are
UnderSthding are pace to the lesson so that available for all lessons.
chuired and all mgke progress and no
one is left behind.
consolidated. v' Teachers have high

expectations of all pupils.
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v

v

Extension activities are
provided for all pupils.
Questioning, debate and
role play are encouraged.
Home learning tasks
complement work in class
and are sufficiently
challenging.

High order questioning is
evident and promotes
learning.

Pupils respond with
confidence to
challenge

Teachers have high
expectations of all pupils.

A ‘growth mindset’ culture is
nurtured.

Resilience is developed
through explicit teaching of
growth mind set and
strategies to approach
problem solving.

Mistakes are recognised as
learning opportunities.

v Carefully targeted support

helps to nurture but avoids
dependence.

v" TA's and teachers work with

different groups within the
classroom during the week.
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v' Misconceptions are

addressed as soon Aas
possible.

Pupils behave well.

Positive working
relationships are
established.

School ensures that all
pupils are aware of the
rules and the behaviour
policy in school.

All staff work according to
the behaviour policy in
school.

Teachers ensure that pupils
have some input in to class
rules.

Pupils demonstrate our
Christian values through
their behaviour and
attitudes.

The lesson is well prepared
and resourced.

Parents support school
behaviour policy.

Pupils are well hydrated
and well fed.

Pupils have had adequate
sleep.

Pupils do not want to
distract others.
Expectations from all staff
match those of teachers.
Playleaders support
lunchtimes

Older children are
responsible for modelling to
the younger children
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v

All children have access to
the necessary equipment
for a task.

Break times and lunch
times have been carefully
thought out and resourced,
to ensure purposeful and
harmonious playtimes.

Pupils are able to
apply their knowledge
and skills.

Teachers plan so that pupils
are given opportunities to
consolidate skills.

Teachers plan regular
activities to enable pupils to
apply skills and knowledge.
Opportunities are given for
pupils to coach and mentor
their peers.

Teachers plan regular
problem solving activities to
enable this to happen.
Open questions are used
effectively to extend
knowledge.

v' TA’s are to support but

without allowing pupils to
become dependent on that
support.
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Role of subject leaders

v' To work to ensure outstanding learning characterises their subject.

v Audit, requisition, organise and ensure maintenance of resources within an allocated curriculum
budget.

v' Develop, review and update policy, schemes and guideline documents according to the timetable in
the SDP or Action Plan.

v' Provide leadership, expertise, advice and assistance for all members of staff.

v' Develop and implement appropriate assessment and record keeping procedures, in collaboration
with the SLT.

v' Keep abreast of current thinking, developments and statutory requirements, disseminate information
to colleagues and initiate/deliver training according to identified need.

v' Keep the Headteacher informed of relevant developments, issues and implications, and advise
appropriately

v' Provide professional advice and support to colleagues throughout both key stages.

v' Make the leading contribution to the evaluation of learning through observation, sampling of work,
pupil voice and data analysis.

v' Use the evidence and data collected to formulate plans to set targets for each year group that raise
standards.

v" Use the evidence and data collected to identify training needs and support either for individuals,
groups or the whole staff.

v Contribute to staff meetings and other school meetings.
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v' Keep an up to date log of monitoring activities as detailed in the role of subject leader guidelines.

v/ Monitor the implementation of the draft/approved policy and scheme throughout the school in both
key stages in order to collect evidence and data to inform the process of improving the quality of
learning.

v Organise and/or lead INSET, development days and staff meetings to respond to identified needs from
monitoring activities.

v' Make the Headteacher aware, without delay, of any concerns that may be adversely influencing
continuity, progression and the quality of learning.

V' Support the development of the whole school team through appropriate liaison and partnership with
others.

Monitoring the policy

This policy will be monitored through lesson observations, planning and work scrutiny, pupil progress
meetings, pupil and parent questionnaires and through staff discussion.

It will be reviewed in Autumn 2027.



